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Preface To The New Edition

Wedl, I've been taking with my son again. | told him | was
"rewriting" my book and he asked me, " Why"?

| explained that there were a few issues to be cleared up and
some things that had been left unsaid.

He then asked me if | was
going to tel parents not to
smack their kids or was | going
to tel them what they should
do. | explained that | would
do both. | would say a bit
about what not to do, but
would concentrate more on
what to do. He thought that
was a good idea and s0 have
the many parents who have
provided feedback on the firgt
edition of the book. It seems that people know enough about
what not to do. They are gpreciating direct suggestions on
how to handle common issues regarding managing behaviour in
ways that promote hedthy development. When it comes to
sdf help books, the feedback adso suggests thet it is refreshing
to concentrate on how to move in a healthy direction, rather
than deaning up the mess for things gone wrong.

| am proud to have provided Rasng Kids Without Rasng
Cane. It fills a niche for those parents who need quick, easy
and direct information in a package that doesn't overwhelm.

The book is garting to find its way into a kind of underground
network with parents giving it to friends and grandparents giving
it to their adult children on behdf of the grandchildren. Thisis



the nicest compliment | can receive. Thank you.

I ho_pe you enjoy this new edition of Rasng Kids Without
Raisng Cane.

-- Gay Direnfdd, MSW, RSW



Preface To The Firs Edition

When | was just about finished writing this book, my son asked
me how thick it would be. | showed him a space between my
thumb and forefinger and he said, "That's it? That's nothing a
al." | told him, "It's more important what | say, than how long it
takes me to say it". With that he was satisfied. | hope you are
too.

Raisng children is probably the sngle grestest responsbility
most people face and we do it with the lees amount of
education, training or experience.

In my experience, most grown ups only seek education after
they find that they are stuck. | hope this book might become a
genera interest book, so that people could learn about hedthy
child-rearing, before they actudly need the information.

In this fast-paced world, where there is a demand for instant
satidfaction, ingant solutions and ingant knowledge, | hope
people will take time to enjoy a book on raising children. If
people do take the time, then | believe dl children stand a better
chancein thisworld.

I would like to thank my dlients and friends for their hep in
providing feedback for this book. In particular | wish to thank
Elizabeth Shaver for her generous feedback and support during
the firg draft and Lilian Blume for her help in editing the find
verson.

| especidly thank my wife Arlene. As | sad in my wedding
speech, "A good relationship opens you up, a poor one closes
you down'. Together we have both opened up to fulfil our



mutua dreams.  Arlene is sepmother to our son from my
previous marriage. There is much to be learned from someone
who can successfully make someone else's child her own. With
our house in order, | was able to complete this book.

Please enjoy.

p.s. Mom, thank you too and after Dad died, you made a good
choice in Max. Dad, you continue to live fondly in my
memories.
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This book is dedicated to my son
Brennan, who taught me everything
important about raising children,
and to Nichole, who although | only met once
before her untimely death at age nine,
taught me how fragile achild's life can be.



INTRODUCTION

Many parents ask if | believe in spanking, and while | tend to
answer most questions head on, thisis one | like to Sde-step.
Debates on the issues of spanking take us away from the more
important question.

The red quedtion is, "Given al that
is known about raising children,
what is the mogt effective way to
fecilitate the hedthy development
of achild's physcd, emationd and
spiritud wel-bang?'.

Frugrated paents of young
children are spanking because they
do not know other ways to get
ther children to mind their words.
There is more than enough
ressarch to show that spanking
often crestes new problems.
Children who are spanked tend to be more aggressive in the
playground and tend to have less developed problem solving
skills Their sdf-esteem tends to be lower and they harbour
fedlings of wanting to get back at those who do the spanking -
resentment and vengeance.

Experience has demonstrated time and time again, that when
concentrating on teaching parents what to do, instead of what
not to do, most parents decrease or stop spanking atogether.
So when parents perform other kills for gaining compliance
and co-operation, children tend to be better adjusted, play
more co-operatively and respond to their parents words.



At this point however, many parents start worrying about how
to teach children right from wrong without spanking. They
wonder about discipline.

A truck driver makes long hauls from Canada deep into the
southern United States.  He enjoys ligening to the radio,
paticularly gospe dations around Tennessee. During a long
journey, he heard agtory:

Imagine there are two dogs inside of you, ingde of everyone.
Imagine that one is white and one is black. They are of equd
age and equa drength.
They are fighting and
fighting condantly.
Which one will win the
druggle? Which one
will win thefight? ...The
one you feed!

In the same way,
children's good
behaviour must be fed.
Unfortunatey
however, many parents
focus on  catching
children when they are
misbehaving.

| was once doing some group work a an inner city school with
problematic young teenagers. Theteachersloved this group. It
kept these kids out of their classroom for a couple of hours a
week. However, before a child could be accepted into the
group, the teacher had to st some god for the child. The



teacher had to answer, "What is it you want to see this child do
differently as a result of attending the group?'. One teacher
responded with, "When | reprimand or punish Paul, | want him
to listen and follow through”. | shuddered!

This was not an ethicaly acceptable god. The only way we
would know if it were achieved, would be to set Paul up to
misbehave, in order to test his response to punishment.  With
some work the teacher was able to set goas that required
gppropriate behaviour, instead of misbehaviour.

Our premise has to change when interacting with children, when
teaching right from wrong. The focus must not be on catching
misbehaviour.

Of course children must learn right from wrong. Of course
children mugt learn discipline. Of course children must come up
agangt dructures that channd their behaviour into socidly

acceptable patterns.
The quedtion is"how".
The solution is by changing the focus - by concentrating on

setting children up for success and catching them in the act of
behaving in ways we want to see repeated.



SET UP FOR SUCCESS

When | give a workshop on raisng young children, | begin by
asking for a volunteer. The volunteer is handed a stack of
papers and in akind and gentle voice istold, "Hereit is. Please
seethat it getsdone”

It goes without saying that the poor volunteer has no idea what
to do. Both men and women react with anervous giggle.

The audience is then asked, "What is this volunteer thinking?
Wha is this volunteer feding?' The list of thoughts include:
Who is this guy; What does he want; | don't know what to do;
Can | do what he wants; | don't like him; I'll just St here; Gee,
thisisabig audience. The ligt of fedings include: embarrassd;
scared; centred out; confused; angry; insecure; frustrated.

These are a norma range of thoughts and fedings for people
who are centred out and given vague instructions.

Next the audience is asked for anorma range of responses by
someone in this pogtion. "What might this person do a work,
in this Stuation?"

Some people say: "get angry”, "harbour resentment",
"backstab”, "not do it", "complain behind the bosss back” and
"quit". Eventudly someone says the worker could ask for help.
Spontaneoudy a large number in the audience respond with
"Oh yesh, sure” Even mature adults find asking for help an
unlikely choice when fedings of anger and frudratiion are
present.

Y oung children in Smilar circumstances are not as sophisticated



as adults.  Although the fedlings are the same, children tend to
act out more directly. They hit, fight, run away or tak back.
And when our kids are acting this way, what do we tdll them to
do? "Grow up!"

Now, even though the volunteer was approached politely, with
agmile on my face, my intentions backfired. The same goeson
in interections with our children and it is not because of them.

When it comes to communication, we take much for granted.

We tdk with our mouths full, the tdevison blaing or the
headphones on.  (Sometimes it is the televison that is the
digtracting the child. Many parents are afraid of "televigonoffitis'
- the complaining or tantruming that can ensue when a parent
turns off the tdlevison. However, turning off the televison
amog adways guarantees gaining the child's attention.)

We shout upstairs and downgtairs, unaware of our children's
digractions. We assume that children
can read our minds and know what we
want.

-

CONSTRUCTION |
Children need to be set up for success.
ZONE Whenever we talk, whenever we are
placing a demand or expectation, we
/ need to make sure we have thar

undivided atention and provide al the
BEGINS information necessary for them to

understand what we want.

Tdking to a two year old is different
from taking to asx year old. The two year old needs one thing
a atime, while older children can handle longer sentences and



more ingructions.

If your child is not doing what is requested ask yoursdf the
falowing:

Did my child actudly hear me?
Did my child actudly understand me?

Is my child actudly capable of doing whet is
asked?

When was the last time you either misheard or misinterpreted a
spouse or friend while watching tdevison. In setting children up
for success we must redize thet, like adults, you may have to
get their attention, before placing arequest or expectation.

This is a fundamentd lesson in relating to children, gaining their
compliance and cooperdion, and in getting them to listen.
Make sure they are not distracted and can hear you. Make
sure you provide dl the information necessary for them to do
what is expected. Make sureit isin language that is suitable for
the child's age and dbility.

Why st achild up for success?

1 It makes|life easier for the parent.



2. You will not have to consequence as
often.

3 Children fed good about themsdves
when they know what you want and
candoit!

IheFirs Golden Rule
Always have children's attention when talking and give

them all the information necessary to do what is expected,
appropriateto ther level of understanding.



THE POWER OF FEEDBACK

Imagine a three year old child is Stting a the dinner table. After
about ten minutes the child's parent says, "Good for you. What
a nice child" Within the lagt ten minutes this child has sat
quietly, esten some pess, thrown food at the dog, burped,
farted, dirtied the digper and pulled someone's hair. From the
child's point of view, the praise labels every one of the past
behaviours acceptable.

Remember the gory of the two dogs from the introduction. The
dog you feed is the dog that wins. If you feed both dogs, both
will grow. Behaviour works the same way.

Some time ago, | was providing a workshop for a group of
enthusagtic teachers ades  They were working with
developmentaly chellenged young children a summer school.
An aide approached and discussed the Situation of Pino.

Pino was four years old and had Downs Syndrome. According
to the ade, Pino just wouldnt lisen. Whenever the class
tranderred from their home room to the art room, Pino was
disuptive in the hdll.

Pino would begin hopping down the hal and the aide would call
on him to stop hopping. Next Pino would begin to skip and the
ade would then cdl on him to stop skipping. Pino did stop
skipping but went on to prancing. When told to stop prancing,
Pino did stop, but went back to his origind hopping. And on
and on.

The aide was asked to try something different. Before leaving
the home room the aide was to get Pino's atention and tell Fino



to walk quietly down the centre of the hall, one foot after the
other, following a line in the floor. After every fifth sep, the
alde was indructed to say, "You are waking quietly, one foot
after the other.”

The following week a very happy teacher's aide burst out that
Fino was now ligening. Pino was now waking quietly and
properly from the home room to the art room.

The truth of the matter is that Pino was actualy a good listener
and had dways been a good ligtener. Every time the aide told
Pino what not to do, he stopped. The only problem was that
the aide never told Pino what to do and so was feeding the

wrong dog.

Tdling a child what not to do feeds the wrong dog and omits
indructing the child what to do. We cannot assume that
children will know what we want them to do, without directly
telling them. A child must be told "whét to do."

After following the fird golden rule so the child hears and
understands what you want, back it

up with feedback. Provide an
informative response.  Feed the .
right dog. The aide looked a Fino gl

and told him he was doing what was
asked, ashewas doing it. "You are
walking quietly, one foot after the
other.” The aide focused on the
appropriate behaviour by feeding
the right dog. Pino continued to :

walk happily. Now he knew he was '

on theright track!

o




Feedback draws attention to behaviour you want to see
repeated. And why give feedback?

1 It makes our lives as parents much
easer.

2. There is nothing to punish if a child is
doing what is expected.

3 Children fed good about themsdves
when they know they are on the right
track!

To facilitate children repegting appropriate behaviour, provide
feedback on the behaviour you want to see repegted. All you
have to do is mention the very behaviour the child isdoing. You
are playing quietly... You ate your broccoli... You shared
your toy. If you forget to mention it as the behaviour is
occurring, mention it later, like a bedtime. You put the
crayons away this afternoon, all by yourself!

Think about the dog we tend to feed. We are al experts a
catching children doing wrong. For this we provide no shortage
of feedback. Phrases like, "...and how many times must | tell
you", or, "Oh no, not again.", demonstrate how we feed the
wrong dog.

How feedback connects to children repeating behaviour is
obvious. The key is not to withhold feedback, but to provide it
for what we want to see repeated. Whenever you see your
child doing something you would like to see repeated, provide
feedback.

10



Ihe Second Galden Rule

Provide the right information so children know what you
want. Provide feedback to let children know they are on
theright track to help the desired behaviour get repeated.

11



PRAISE AND SELF-ESTEEM

Wecome to the jungle. The quest is to raise a kid that has a
good sense of sdf. You've been told that praise is the key but
be careful because what you haven't been told is thet this key
can aso open the door to a pack of troubles.

Prase, like any tool for rasing kids, can be usd
ingppropriately. Praise tends to imply attaching a vaue to a
child for demongrating particular behaviour. However, children
are vaduable and should be loved for the mere fact that they
exis. Even though there is a connection, there is dso a
difference between vauing children and facilitating appropriate
behaviour. While it is true that children who are valued tend to
behave and perform better, children who are only praised and
whose mishehaviours are not dedt with, tend to beieve
everything they do isdl right and that the world revolves around
them. This in turn leads to the deveopment of odf-
righteousness.

SHf-righteousness can best be described as an attitude about
onesdf. Itisdcharacterised by afeding of being important to the
excluson of anyone else, o that what the child wants or feds or
does, counts for everything above anyone ese.  Kids with this
kind of attitude tend to be bossy, telling others what to do, or
loners because no one else can measure up. While valuing a
child is absolutely important for the development of a hedthy
sne of sdf, prase without direction, feedback and
conseguences, turns out to be a prescription for a sdf righteous
attitude.

Rather than sdf-righteousness, sdf-esteem is the true prize to

be sought in terms of a child's hedthy sense of sdlf. Sdlf-esteem
is rdaiond. With sdf-esteem the child not only feds good

12



about hersdf individudly, but dso in reation to others. Sdf-
righteousness is egocentric, self-esteem is socid.

SHf-esteem, dso an attitude, implies a sense of feding good
about onesdf and particularly in relation to others. Children
with redthy sdf-esteem fed good about themselves at no one
esds expense.  These children tend to be kind and con-
Sderite.

There are four things
parents can do to
fadlitate hedthy sdf-
efeem in  ther
children.

Cetanly the fird is
vauing - letting your
children know you
love them. This is
done through praise
and through direct
expressions of love, hugs, and kisses. Some parents fed they
can take this for granted, that without direct expresson, the
child will somehow know they are loved. Wrong.

Children need to be told directly by their parents or caregiver
that they are loved. Children need to be held, cuddled, and
played with.

Some parents talk about "quality time”. Close, but not quite.

While qudlity is important, children need quantity too! What
better way to demondrate being vaued than by spending time

13



with your child?

Too busy? How about breskfast, a lunchtime or after school
phone cal, a bedtime story, joining in the carpool to schoal, a
joint hobby, or a family activity like bike riding? Few things
speak more to being vaued, then just being there.

Other parental behaviours that spesk to demondrating vauing
children include things that are sometimes aggravating to them!
Infant car seats, seat bets, bicycle helmets, gates above
sairways, locked cupboards, sdective television, appropriate
bedtimes, and proper snacks are dl things that many children
get annoyed with. So what!

Parents must not be manipulated by children's annoyance into
doing things tha are potentidly harmful to the child. It is
absolutely OK for children to fed frudtration for things they are
either not adlowed to do or ese supposed to do. Clearly
children will not understand the reasons behind many of our
parental responshilities - until they have grown up to become
parents themselves!  Rather than giving in to ther frudration,
help them discuss or find other solutions to making the best out
of discomforting Stuations. A song makes mogt car rides seem
faster. Apples cut with a wavy chopper boks fancy and
soecid. Bedtime a anytime is fun when accompanied by a
gory and a cuddle or afew minutes with a flashlight for shadow
pUppets.

Competency is the next ingredient to hedthy sdf-esteem.
Competency means having a sense of control over one's
environment; the persond, socid and physcd. From the
moment kids are born they are developing their competencies.
It garts with the sucking response and the competency of
nursing. It goes on to socid competencies with crying, cooing,

14



and gmiling. Later come competencies over the physicd
environment as the child learns to play with objects or hold a
bottle.

The response of parents to the development of children's
competencies is crucid. As the parent responds to the child's
crying, cooing, or smiling, he learns that he has some control or
impact on the behaviour of another person. This can bring
satisfaction in the way of feeding, digper change, play, etc.

As the ¢ild grows and begins exploring the house (often the
kitchen cupboards) the child gains the
opportunity to increase competency
with access and control of larger objects
over grester Spaces. Agan the
response of the parent is crucid. Some
parents structure the child's environment
for maximum exploraion while other
parents locdize their child's area of
living. Either way, making way for the
child to play and explore safdy,
whatever the limits, is often referred to
as "baby proofing’. The greater the
control and mastery of skills a child
develops the greater the sense of
competency - the second ingredient to
hedthy sdf-esteem.

Parents can facilitate competency by
providing safe areas for children to devdop skills and by
alowing their children to participate in household activities such
as cooking, cleaning, laundry, making beds, etc. The goa of
these activities is for the child to develop a sense of control -
not the perfectionis pursuit of the best made bed, etc.

15



Participation should be fun, supportive or helpful.

The third thing parents can do to fadilitate hedthy sdf-esteemin
their children isto direct and participate with their children in the
doing of good deeds. Doing good deeds teaches children to be
aware of the life of others beyond themselves. This enables the
development of empathy and dtruistic behaviour. These are
invauable ingredients for meking hedthy reaionships and
developing a sense of responghility for making the world a
better place. After dl, imagine if your child grew up to be the
head of the country or even more importantly, a husband, wife,
or parent!

Doing good deeds starts very early. Ten month old Vicky has
picked up the lid from a jar of food. Mother looks at Vicky,
sretches out her hand and says, "Td'. Vicky handsthelid over
to mother and mother smiles. A moment later, Vicky notices
another lid, picks it up, looks at mother and makes a bright
musica noise with her breath as she inhdes happily. Mother
looks over, sees her child's ddight, tekes the second lid and
says, "Thank you'".

Doing good deeds makes people fed good and behave wel

towards others - remember the lesson Scrooge learned.
What's important is that children are encouraged or even
positioned to be helpful to the extent of their ability. The little
one may carry a plastic cup to the table, the middle one a plate
and a spoon, while the big one can clear. Specid little projects
can be undertaken, visits can be made, and pennies can be put
in the charity coin boxes a the checkout counter.

The lagt thing parents can provide to facilitate sdf-esteemin

their children is structure.  Structure is a word that actudly
implies two separate concepts routines and limits.  Routines

16



provide structure over time and limits provide structure over
behaviour.

Another way to think of gructure is like the rules of a game.

How well could you play Monopoly, Hop Scotch, Tag, or Hide
and Go Seek, if there werent rules? Rules include who goes
next, under which circumstances, and when. The rdes dso
include what happens when someone goes outside the normal

bounds of play - missaturn, pay afine, etc.

Weél, how about the game of life.. How much deep is
enough? When do we eat? Where am | dlowed to jump up
and down? What will happen if | hit?

Knowing the rules of the game of life is sometimes referred to
asinterndisng structure. Thistoo is aso aform of competency
- when the child knows the how's, what's, when's, and
where's of life Unfortunady this information doesnt come
automdicdly. Children may pick some of the rules up
incidentally as they go dong, but this leaves much to chance.
Paents can help ther children interndise dructure by
commenting on daily routines, specifying gppropriate behaviour,
providing feedback and by providing consequences for
undesirable behaviour.

These four ingredients, valuing, competency, good deeds, and
sructure form the basic building blocks for the devel opment of
sdf-esteem. And why develop sdf-esteem in children?

1 Children with hedthy sdf-esteem fed
good about themselves.

2) Children with hedthy sdf-esteem relate
wdll to others.

17



3) Children  with hedthy Sdf-esteem
behave more appropriately and are
more aware of the world around them.

IheThird Golden Rule

Praise is necessary but not sufficient. To facilitate
healthy self-esteem provide gener ous amounts of valuing,
opportunities to develop competency, opportunities for
doing good deeds, and structure.

18



CONSEQUENCES

Consequences are a fact of life. If you touch a hot stove, you
get burned. If you talk harshly, you lose friends. If you share
your toys, other children will play with you. If you clean up
after yoursdlf, others will be more inclined to give you things to

play with.

Consequences are hedlthy. You
only need to touch the hot stove
once to learn not to touch it

agan.

Consequences are not a product
of power. They are a product of
what may happen in the normd

coure of life - wha comes
neturaly.

(Please don't think that 4l

naturaly occurring consequences are ok. Make sure that you
ae providing a safe homeenvironment so that your child
doesn't get hurt needlesdly.)

Consequences provide away of learning.

Children may learn from being told what to do. Children may
learn from being given feedback. Children may learn from the
consequences that result from their actions.

Parents must understand that children will naturdly want to

explore their environment. They will naturaly want to learn and
push the limits of their interests and abilities. In so doing
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children will come up againgt certain structures. Structures that
provide limits or outcomes for behaviour are cdled
CONSEqUENCES.

Generdly spesking there are two kinds of consequences -
natural and manufactured.

Natural Consequences

Natura consequences occur on their own. When | touch the
sove, | get burned. When | share my toys, more children will
want to play with me.

Natura consequences provide for incidental learning; the
learning just happens. Natural consequences direct children's
behaviour. 1f something fedls good, the behaviour will continue,
If something does not fed good, the behaviour will likely stop.

Depending on the severity of the consequence, a child may fed
like continuing. If one book fals from the shdf, the child may
continue to climb. If the entire shelf topples over, the child will
likely withdraw.

Many parents want to spare their children any pain. If the
consequence is upsetting, but not redly physcdly or
emotiondly harmful, it can be permitted.

Jarry's mother overhears her son's growing frudtration while
playing with blocks. The tower gets so high, and then topples
over. The mother, hersalf upset by her son's frugtration, stepsin
to hep with the blocks. The scenario becomes a pattern.
Before long, the mother finds hersdf playing with the blocks
with Jerry supervisng.

20



Children who are continually spared the consequences of their
actions are less able to handle the demands of life as they get
older. Why? Because they are not practised or experienced.
They have not been provided the opportunity to develop
competenciesin this area.

Sure it is good to help and play with your children, but be
aware not to let it impede your child's own learning process.
Rather than building the blocks, consder providing ingruction
or helping out with the fedings of frustration. Provide feedback
on accomplishments and/or perseverance.

Natura consequences provide a powerful tool for learning right
actions from wrong actions and dlows the child the full
regpongbility for the outcome of the behaviour. Let the blocks
fall where they may. The key hereisnot to spare children the
consequences of their actions, but to help them understand the
connection between behaviour and consequences. Parents can
help children find dternative
behaviours that have pogtive

payoffs.

Manufactured
Consequences
iy

ﬂ Conseguences do not aways
occur naturdly.  Sometimes
they have to be manufactured.

In the absence of naturally occurring consequences, parents
must provide a consegquence for undesirable behaviour.

Thisis how society works. If you speed, you are likely to get a
ticket. If you contribute to your community, you may receive an
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award.

Manufectured consequences are things that parents do
following their child's behaviour. These can be divided into two
kinds podtive and negative.  Podtive consequences will
contribute to a child continuing behaviour.  Negative
consequences will contribute to a child stopping behaviour.
Parents act as the mediators of society. They teach children
right from wrong and the meaning of no, through manufactured
consequences.

A child who touches the stove bday may not get burned.
However, we do not want our child to learn naturdly if it means
they might recaive a srious injury. In this Stuation firg try the
st up for success. Tl the child not to touch the stove and
explan he could get burned. Then and very importantly,
provide appropriate dternaives for playing, other than the
gove. In the event the child continues to touch the stove the
parent can manufacture a consequence, a negative consequence
that would deter the child from taking that path again.

Common forms of negative consegquences are those that involve
the loss of pleasurable things  a favourite food, a specid play
toy, a preferred activity. More intense negative consequences
include the loss of persond freedom by gtting in the corner or
being sent to onés room and the withholding of socid
connection by ignoring.

1. Ignoring

Many parents fed that as a consequence, ignoring a child is
doing nothing. On the contrary, the withdrawd of socid
connection is a powerful device br consequencing behaviour
and it is a very active process. (Ignoring is actudly quite
difficult to do and should not be used if it leaves a child at risk
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of being hurt or doing harm.) Whining and temper tantrums are
often behaviours that respond well b ignoring as long as the
parent perseveres.

Remember the story of the two dogs. Sometimes it takes more
effort to not feed adog. It is true that just as feeding one dog
makes it stronger, not feeding the other can make it wesker.

Many parents fed however, that they

cannot let certain behaviours go ﬁ@
without comment.

Remember the two dogs. Remember

that dthough you think you are

weskening one, you may actudly be drengthening it. The
secret to successful ignoring is that rather than commenting on
undesirable behaviour, wait until you see or ese ask to see the
gppropriate behaviour and then provide feedback on that.
Work the situation for the set up for success scenario. Jesse
won't stop picking a scab. Father is concerned that it may get
infected and continually scolds Jesse for picking. Jesse's
picking increases and the scab darts to bleed.  Father
remembers the two dogs. He tdls Jesse to take a bdl and
makes a game by getting Jesse to rall the bdl dong his am.
Father and son are enjoying some play. The scab stops
bleeding and father comments how well Jesse can baance the
ball.

And how about little Pino! You can bet thet he was told time
and time again what not to do and dl to no effect. Ignore the
undesirable. Tdl the child what to do and provide feedback for
the appropriate behaviour.

2. Response cost
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Another negative consequence is the loss of favourite activities
or things. This is generdly regarded as a response cost. In
other words, "If you are going to dance, you are going to pay
the piper”. If | get caught speeding, | lose some money. If |
continue to speed, the response cost increases and | lose my
licence. Rather than dtting a child in the corner, consider
placing the toy in time out!

3. Timeout

Loss of persond freedom is generdly regarded as "time out".
Time out requires the loss of anything that might be pleasurable,
for a determined length of time. If | continue to drive after |
have log my licence, | gotojall.

Time out can be served anywhere!  (dtting in the corner, Stting
onthe dairs, Stting quietly in your seat with your hands folded -
if riding in the ca) Time out smply requires withholding
anything plessurable from the child. A child should be
separated from activities and other people for up to as many
minutes as years old. (A two year old would get up to two
minutes and a five year old would get up to five minutes, etc.)
Long time outs (grester than 5 - 10 minutes) loose their effect.
After a few minutes, the child is likely daydreaming to idle the
time away 0 there is no longer any benfit to the time out. In
fact time outs that are very brief, a matter of seconds, are
sometimes even more effective, particularly when there is a
misbehaviour that continues repeatedly. Some parents when
sending a child to his room forgets that he may be playing with a
bunch of toys in there. This is not time out and can have the
exact oppogte effect of what was intended! Rermember, time
out is not a picnic. For some, Sitting on the stairs or on a spot
on the floor is better than the bedroom.

About protesting; Protesting is the behaviour that occurs when
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the child feds the negative consequence is unjugt or the child
amply doesn't want it to happen.

"No! You can't meke mel", or other forms of screaming, yelling,
gomping and flopping ae common childhood forms of
protesting.

Protesting doesnt necessaily mean that the negdtive
consequence iswrong. It just means that the child doesn't like
it. Have you ever enjoyed getting a peeding ticket? Wouldn't
it be nice if you could talk your way out of one? When was the
last time you did get out of a speeding ticket by protesting?
Would screaming or banging on the roof of the car help? Does
protesting mean children should be let off from the negative
consequence you provide?

O Proteting is usudly
expected, particularly in

younger children or with

children who have not

experienced  sufficient

negetive  consequences
in the past. As children
experience negative
conseguences on - a
reguar and far bass,
they will stop or reduce
the behaviour thet leads
to this outcome and they
TN will aso stop or reduce
thelr protesting.

Many children are in fact gambing when it comes to
misbehaving. They are gambling on whether or not they will get
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away with it. They ae weghing the benefits of ther
misbehaving againg the cost or probability of getting caught.

Many of us buy lottery tickets. Some lotteries offer aone in
fourteen million chance of winning, yet we continue to buy
lottery tickets. Why? Because the hope of payoff is greater
than theloss of adollar.

Children who mishehave often have learned that they win or get
away with their misbehaviour enough times to make it worth
ther while  Negative consequences must be provided
immediately, directly, and conggtently in order to teach children
thet this behaviour is not worth their while.

Many parents fed that if a particular negative consequence
doesn't work, they have to incresse its severity, intendty, or
duration. This is a process known as escalation. Escdation
can lead to overly harsh or even abusve behaviour. More
important than increasing the intengty, severity and duration of a
negative consequence is gpplying it consstently.

With children who are out of control, you may have to St them
in the corner many times when you dart. Very problematic
behaviour takes more time, patience and consigtency, not
harsher negative consequences.

Children d o tend to have a short attention span while enduring
consequences.  Children who have been sent to their room for
more than a few minutes are ether daydreaming or have
forgotten why they arethere. The child who loses an activity or
toy for nore than a little while forgets about the loss and goes
on to other things.

Some parents resort to grounding or loss of a privilege for
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severd days duration.  While this may be appropriate for
teenage children, it is sldom hepful with the younger child.
Some children develop an attitude that actualy enables them to
misbehave. They tdl themsdves, "Well, I'm dready grounded,
or I've dready lost my privilege, so why not continue to
misbehave? They can't do anything more to me!” And when
they do mishehave the parent is stuck because they rardy
complete consequences that span days. (And the kids learn
this)

Brief, immediate and consstent negative consequences are
more effective than long, drawn out, inconsdstent and intense
negative consequences.

Negative consequences are relative. A consequence, such as
withdrawing attention, is more effective in a home where hugs
and praise are common, than in a home where there is little
digolay of affection. Therefore if the love, attention and
feedback occurs regularly and frequently, their withdrawa will
be experienced more significantly. If you want to increase the
effect of a consequence, don't escdate the consegquence.
Increase the displays of love, atention and feedback shown at
other times.

Some parents are concerned about breaking their child's spirit if
they provide negative consequences. They fear they will difle
their child's creative energies. | have yet to see this hgppen asa
result of appropriate negative consequences in a home where
love and affection are shown openly.

Mishehaving or being out of contral is actualy damaging to a
child's spirit. 1t is only after children have interndised structure
and discipline that they can achieve freedom and credtivity.

Without structure and discipline, there is chaos.  Children who
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are out of control seldom accomplish grest feets.

Nadja complains. Her six year old always |leaves the bedroom
light on when he goes downdairs. She shouts down, "Terry,
you forgot to turn off thelight,” but then turnsit off for him.

This child has never turned off his own bedroom light. Nadja
says she turns it off for him because he's dready downdairs.
Nadja agrees to try an experiment. She is to remind Terry to
turn off the light before he leaves his room  She tries it, but
finds it doesn't work. Terry had learned that his mother dways
turnsthe light off for him, no maiter what.

Time for a negative consequence - one that makes sense.

Nadjaisto cal her son upgtairs the next time he doesn't turn off
the light and watch what hgppens. Sure enough the son
protests, saying he will miss part of the T.V. cartoons. Nadjais
prepared and explains that if he turned off the light in the first
place, he wouldn't be inconvenienced by having to come up,
turn the light off and miss T.V. She inggts tha he turn off the
light and adds thet if he doesn't, she will come down and turn
off the T.V. Terry is cdled back upstars, everyday, for 14

days.

On the fifteenth day, Terry sarts off downstairs. About halfway
down, he stops - he turns around and comes back up to turn off
hislight. Nadjacommentsthat it is nice that he can watch T.V.
without interruption. He has turned off hislight ever ance. (The
experiment took alot of faith.)

So why are consequences hedthy? Because they provide for

learning. Consequences help children sort out right from wrong
and this leads to mord development, which in turn facilitates
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sf-esteem.
Why should parents provide negative consequences?

1 Because natura consequences do not
aways occur and children do need to
learn from their behaviour.

2. Children who come up agand
structures such as consequences tend to
be better behaved.

3. As our children behave acceptably, we
ae dle to rdae more pogtively to
them and everyone feds better in the

long run.
Ihe Fourth Golden Rule
Spare the rod, but not the consequence. It is OK for

children to pay for behaviour that is unacceptable,
potentially dangerousor harmful.
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NEGOTIATING

This story about my son, Brennan, dates back
to when he was five. It's Monday morning. | f
tdl Brennan to rise and shine and he dowly | <éf
draws himsdf from bed. Being the good father
and social worker hat | am, | explain to him
that we are in a hurry and that | need extra
cooperation today. Like most parents, | want my son to have a
hedthy breskfast before heading off to school. And like many
other households, the day | am mogt in a hurry, is the day ny
child decides he doesnt want breskfast. | have a menu of
ingant and frozen breakfasts for him to choose from. | offer
him cold cered with milk, frozen waffles, toadt, or ingant hot
oatmedl.

B

Brennan opens his eyes, rolls over to the
edge of the bed and announces, "I'm not
eating. | don't want breskfast”. The battle

of wills is on. | explan how | need _d8
cooperation and that he has to eat breskfast b d
for the good of his hedth. Brennan 59

responds, "French toast.”

Thisis a sat. The only problem is that |

don't have any ingtant French toast and | don't have time to
make it from scratch. | go over the menu again. Brennan folds
hisarms and says, "'l am the boss of my body."

Hehasme. Heisusing my socid work stuff on me. Not being

one to back down from a chalenge, | look him in the eye and
say, "Yes But | am the boss of the kitchen!”
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Brennan thinks for aminute, then says, "Oatmed...hdf abowl."
We have negotiated a compromise and | agree.

The art of negotiating is to make both sdes fed they have won
something.

Negotieting  demonstrates 2
- respect for the interests and 23K
& fedings of those involved. k"1
Respect is  cudd in )
providing children with a

postive sense of odf.

Negotieting  demonstrates
the vaue of children because parents respect their postion
while, & the sametime, look for compromise. Many situations
can be avoided by negotiating. Children redly can and do
respond to this mature technique.

| opened my eyes to the power of negotiating on another
occasion. About two months after we moved from Toronto to
the smdl town of Dundas, five-year-old Brennan was fussng
for atention. | was nervous and distracted by my new job.
Brennan started misbehaving, whining and getting underfoot. |
sent him to his room.  After five minutes, | let him return. He
started up again, o | sent him back to his room for another five
minutes. Soon after, he Sated up again. | redized my
authoritarianism wasn't working. | was too sdf-absorbed to
se tha | was consequencing when | should have been

negotiaing.

"Brennan | think I'm missng something because youre ill
misbhehaving. What's the matter?”
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"Daddy, | miss my friends. I'm bored." He was londy and
wanted to play with me and rightly so. We negotiated.

"Brennan, if you will let me work on this report for twenty
minutes, | will play two games of Fish with you."

He agreed.

When | help parents ded with children's difficult behaviour, |
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sometimes discover that parents often Bd absolutely certain
about their own postion when, in fact, there is room for
compromise. S0 many more things are negotiable than we
redize. Weredly candl win.

Why do we negotiate?
1 Negotiating makeslife easier.

2. Negotiating demondrates respect for
children's positions and develops thelr

sf-worth.
3. Both children and parents can come
away winners.
TheFifth Golden Rule

Negotiating offers a process where both sides can come
away winners. Sometimes parents have to remember to
let goalittle.
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PARENTSAS GODS

As parents, we are as gods in our children's lives. Children
come into this world totaly helpless, dependant on us for
surviva. The newborn has basic reflexes and many needs.
With proper care and nurturing, the child deveops
Throughout, the child must be fed, sheltered, clothed, cleaned
and loved. Without a least one caring adult, the child will
urely die.

Toddlers, preschoolers and young school-age children continue
to be dependant on grownups, particularly their parents, for
food, shdlter, clothing, love, guidance and protection.

Because of our pogtion in our children's lives, we are of the
utmost importance to them. Children will seek to please ther
gods, as best they can, no matter what. Children will use thar
gods as models of behaviour and will copy the behaviour they
observe.

More than anything ese, when dl is said and done, the most
powerful influence on a child comes in the form of watching the
parents behaviour.

Apart from the setting up for success, feedback, facilitating self-
esteem, consequences and negotiating, what children see their
parents do forms the basis of their interactions with others - for
the rest of their lives. This processis caled modelling.

Monkey see, monkey do. Moddling places much respongbility

on parents for their own behaviour and its impact on ther
children.

34



Children who are abused are likely to be in abusive relationship
as adults.  Children who experience appropriate love,
compassion, caring, nurturing, and respect are likely to find
these quditiesin ther adult relationships.

Some parents ingg they are remaining in harmful relationships
"for the good of the children”. However, remember modelling.
Children who are exposed to harmful parental relaionships are
a greater risk of suffering problems than children in sngle-
parent Stuations where there is no exposure to destructive
parental interactions. In other words, it is worse for some
children to live in a war-zone than to live in peace, with the
parents divorced.

If children are being exposed to a harmful relationship between
the parents, divorce is not necessarily the only answer. Parents
can seek help.

It is important for parents to redize that even though their
children may see them as gods, parents cannot always solve
everything on their own. Parents are not really gods.

As children continue to grow, they eventualy recognize that
parents make mistakes. It is quite hedthy for children to see
that their parents will seek the help of others when they can no
longer resolve their own difficulties.

Ellen and Frank were concerned about their daughter, Jill.  Jill
had been complaining of headaches and stomach-aches for
severa weeks.  Jll had been to the family doctor, but no
physicd illness could be found. Jil wasreferred for counselling.

JIl was a bright girl, eight years old. She was dow to tak, but
eventudly commented, "My paents never play with me
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anymore. They are dways fighting and arguing. My friend,
Marci, told me her parents don' live together. They used to
fight alot too."

JlI talked about how scary her lifewas. It seemed the more her
parents argued, the more her stomach hurt.  With her
permisson, her parents were invited in to tak about the
Stuation.

Ellen and Frank were surprised to hear how aware Jll was of
ther difficulties.  This prompted them to accept counsdling.
Ellen and Frank told Jil that they were going to get some help
to learn not to fight.  Jill's heedaches and stomach aches went

away.

About Marci - she cried alot when her parents separated, but
as she told Jll, "At leet mommy and daddy dont fight
anymore."

In family thergpy, another eight year old, Trevor, told his
parents that when they fought, he would gather his younger
brother and sster into his bedroom. He described monitoring
ther fights by placing a walkie-takie under the kitchen table.
He encouraged his younger brother and sster to behave well,
0 they wouldn't upset their parents further. The children
worried for their mother's physical safety. She had been
battered by father before. Eventudly the parents separated.

The children relaxed.

Parents as gods can be a very frightening concept. Where else

but in the home, are children exposed to so much that is beyond
thelr control?
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Ihe Sixth Galden Rile

Be aware of how you are interacting with others in the
home. Children are more aware than we sometimes
realize. Children will always learn more from what we do
than what we say. Parents are not really gods.

Sometimes par ents need help too.
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THE WORLD OF THE FAMILY

Parents have a great influence on their children, but they are not
the  only influence.
Children do not live in a
vacuum, but live in the
context of ther family.
Families ds0 exig in a

context: the socid,
political, economic and
environmentd.

Children are subject to the

same dressors as their
paents.  Children live in poverty, are subject to violence,
racism and sexiam, and live in aworld that is being destroyed at
a phenomend rate. Children are exploited sexudly, materidly,
physicaly, and spiritudly.

These are not just the conditions of places far from our homes,
but the conditions children face in our country, our rurd
communities, our cities and our neighbourhoods. Raising kids
without raisng cane, requires us to acknowledge the many
forces a work on children and families. There are many
persons raisng children in a context that serioudy undermines
their ability to ddiver care.

Is afather, who lives in poverty, who stedls in order to feed his
family, a crimind? |s a single mother, who can bardy make
ends mest, who progtitutes hersdlf to take care of her children,
an unfit mother? Frequently we do not gppreciate the social

circumstance well enough when looking at individua behaviour.
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A government announces a decision to limit funding for credit
counsdling. This decigon, while saving two million dollars, will
necessitate the expenditure of many more millions of dollarsin
welfare for people who can no longer atend a credit counselling
program. Poverty wins.

The ugly truth of women abuse and its effects on children are
being exposed. Just as many worren are now coming forward
to end this abuse, funding for women's and children's sheltersis
S0 scarce that thousands of women and a multitude of children
will be turned away. This form of emotiond abuse is cdled
"teadng’.

Rasang kids without raising cane requires sengtivity to issues
that are beyond the immediate scope of the family. However,
there are things that can be done, originating from the family and
its members.  While society impacts on families, change can
begin by the workings of individuds.

Seve and Dan were tadking. Steve was criticizing the
government again. He was complaining about the municipa
government, the provincid government and the federd
government. He went on to atack his community for lack of
programs and a poor safety record. He threatened to leave this
country, his place of birth, if "they" didnt wise up. Steve
presented himsdlf as hdpless and avictim of abad Stuation.

Steve had not participated in his community. Steve didn't know
what he could do. Dan provided some dterndives. Dan
suggested talking to neighbours, writing letters, voting, being a
cub or boy scout leeder, atending community meetings, joining
a neighbourhood watch group, becoming a block parent,
recycling and compogting and severd more. Steve got the
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message. A better world begins with the actions of individuds.
The environmentaigts have a great dogan: Think globdly, act

localy. This gpplies equdly to socid, political and economic
ISsues.

Ihe Seventh Galden Rule

Factors beyond the immediate scope of the family also
impact heavily on children's devdlopment. To help our
children, we must also work to create a better world.
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STORIESFROM CLINICAL PRACTICE

\Whenls A Behaviour Disord
e iorder?

Mr. and Mrs. Franklin requested counsdlling for their "acting
out” son, Mike.

Mr. and Mrs. Franklin agreed to bring al four of their children
to our firs mesting.

Mike's father was waiting to be called back to work following a
srike settlement, and mother drove a school bus.

A detalled family history reveded nothing remarkable. The
parents appeared to get dong wel during the meeting and dl
the children, from the thirteen year old down to the one year
old, acted appropriately - except Mike.

The parents list of Mikes problematic behaviours included
acting without thinking, not minding his own business, hurting
and annoying others, and acting slly (attention seeking). These
behaviours occurred equdly in the home, school and
community.

When asked what they do in response to these behaviours, the
parents were able to rattle off a long list of very appropriate
consequences with a sophigticated understanding of how to
gpply them. Oddly enough the behaviours continued and the
parents were exhausted.

Apart from his inappropriate behaviours, Mike did seem a

likesble lad. Taking with Mike directly, | could hear that he
was not fully pronouncing dl his words. More questioning
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reveded that Mike's misbehaviour hgppened mogtly in Stuations
where there were distractions. groups of people, other events,
or noise.

When is a behaviour disorder not a behaviour disorder? When
it is a language/auditory processng disorder. Mike had a
learning disability!

Because no one had assessed Mike
as having this disorder, he developed
misbehaviour that compensated for
his problem.

Mike's world is like the midway a a
caniva. Imagine entering amidway | Auditory Processing
with dl the nosg lights and
excitement of the rides and games.
For the firgt few minutes, you can't hear yoursdlf think, let done
carry on a decent conversation. However, after about five to
ten minutes, you are desengtised to the intendty and are again
able to focus without being digtracted. Y ou are able to filter out
the noise and, therefore, pick and choose what you want hear.

Mike's filter didn't work properly and he had no awareness of
this

Now imagine you don't have afilter and you are dowly driven
to digraction by dl the noise and confusion of the midway. If
you can't leave the Stuation, perhaps you would run around and
try to turn off some switches to make the midway more
manageable.

Mikes behaviour, from very early on, had not been to get
atention, but to control the overwhelming input that he was
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unable to filter out. Mikes parents thought they were using
drategies to punish his misbehaviour. In fact, they were
providing relief for Mike from the overwheming input, and
therefore actualy reinforcing poor behaviou. Mike and his
parents had no awareness that he was being rescued from
Stuations that were redly beyond his ability to handle. Mikes
learning disability dso came as a surprise to his teachers.

Mike needed himsdlf and others to have an understanding of his
language/auditory processing disorder and to learn specific
drategies to manage it.

As these drategies were put in place by Mike, his parents and
his teachers, his behaviour changed rapidly.

You don't punish a one-legged man for not waking. You
provide him with awooden leg. Y ou don't punish children with
learning disorders.  You develop teeching drategies that
accommodate their needs.

And Baby Makes Three

Through the fifties, gxties and seventies, mid-life crisis meant
rethinking career choices and adjusting to the empty nest as the
youngest child left home. However, in the eighties and nineties
mid-life crigsindudes "laer in life' parenting. Many couples of
the baby-boomer generation have chosen to bear children after
finishing their education and establishing their careers. So, inthe
eighties and nineties, we see couples over thirty, thirty-five and
even forty, having ther firg child.

Many couples are deding with adjustment issues relative to
being "laer in life' parents. Ther issues surface through their
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child's behaviour, conflict in the mariage, or changes in
relationships with friends and family members.

Thel ittle Terror
John was 44 and Sue was 37.

Ther little "hell on wheds' was two. She wouldn't lisen and
was adept a throwing tantrums that left others rattled to the
bones or running for cover.

Chris was actudly a ddightful toddling girl who hadn't quite
caught on to her parents rigorous pace and expectations.

John and Sue were at their wits end. They were in conflict
about child discipline techniques and household order and it had
been some time since they last "sparked”. They sat on opposite
ends of the couch during our first meeting. They agreed that the
trouble had started shortly after the birth of their daughter. At
that time, John was working long hours in his busness and Sue
was working part-time in an office. The couple reminisced
about their numerous holidays - B.C. (before Chris).

| offered to meet with the couple a their home, assess thelr
daughter, and facilitate a range of appropriate expectations and
child management drategies.  Until that meeting, John was
ingructed to brush his wifés hair each night for about three
minutes as part of aquiet ritua for the couple.

Over the course of Sx meetings, the couple agreed on specific
child management techniques and they discussed their change of
satus - from free-wheding couple to family. Chris behaviour
improved and the couple developed their own grategies for
finding time dore.
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We Havelt All (and it's more than we can handle)
Andrea and Ted were both 33.

Andrea caled because of her decreased sexud desire. The
referra was from her family doctor, who was sure the problem
was not physical in nature,

Andrea wondered if she should atend done.  After some
discussion, she accepted the suggestion that she and her
husband come to the first meeting together.

In waked a rductant man and an anxious woman.

This couple had been together for over eight years. Both held
responsible positions at work. He worked shifts and she was a
sdes representative travelling on long day trips. Together they
enjoyed a very comfortable income. Over the years they had
bought and sold numerous houses - each house a little bigger
than the one before. Ther holidays were extravagant and all

ther friends regarded them as highly successful. They dmost
had it al. Then they had Jacob and Jacob was now two years
old.

Andrea was burnt out. Neither parent wanted to consider a
loss of income in order to spend more time a home. They
were caught in atrgp and something had to give. In this case it
was Andred's sexud desire.

In Africa there is a trap for catching monkeys. A gourd is

hollowed out and then attached to a tree. Into the gurd is
placed a handful of food. The monkey dips its hand through the
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opening and grabs the food. With its hand clenched tightly
around the food, it forms a fig which is too large to be
withdrawn from the gourd. The monkey, unwilling to let go of
its prize, loses its life to the hunter. (I showed the couple a
monkey tooth bracelet.)

Andrea and Ted found this an interesting story. By the end of
our fird and only meeting, they were dready discussng
dternae draegies for adjuding to family life. They re-
mortgaged their home and sold one of their cars. Andrea was
able to change her work situation to part-time.

Oh, the issue they camein for, well that took care of itsdlf:
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CONCLUSION

Of dl the resources in the world, only one determines the future
of everything - our children!

Do you remember the children's tdevison show, Romper
Room? That show begins with the teacher looking through a
specid mirror. She cdls out the names of the children she sees
beyond the televison, children she knows are watching. She
says, "l see Susan. | see Billy and Margaret. | see John.”

Her actions remind us that there are many children out there,
beyond our own, that we do not see.  Children are important.
We must make them our priority.
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Children become a priority as we become attuned to their
needs. When attuned to their needs, we will demand and
develop more appropriate socid policy and services. We will
act in ways that sustain the environment.

Agan, of dl the resourcesin the world, only one determines the
future of everything - our children! Invest wisdly.

Gary Direnfeld, MSW

48



THE SEVVEN GOI DENRUIL ES

Always have children's attention when talking and
give them all the
information necessary to
do what is expected,
appropriate to their leve
of under standing.

Provide the right
information so children
know what you want.
Provide feedback to let
children know they are
on theright track to hep
the desired behaviour get
repeated.

Praise is necessary but
not sufficient. To
facilitate healthy sdf-
esteem provide generous
amounts of valuing, opportunities to develop
competency, opportunities for doing good deeds,
and structure.

Spare the rod, but not the consequence. It is OK
for children to pay for behaviour that is
unacceptable, potentially dangerousor harmful.

Negotiating offers a process where both sides can

come away winners. Sometimes parents have to
remember to let go alittle.
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Be awar e of how you areinteracting with othersin
the home. Children are more aware than we
sometimes realize.  Children will always learn
mor e from what we do than what we say. Parents
arenot really gods. Sometimes parents need help
too.

Factors beyond the immediate scope of the family
also impact heavily on children's development. To
help our children, we must also work to create a
better world.
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RECIPE FOR A HEALTHY CHILD

Basic Ingredients

1

At least one loving adult whose needs are differentiated
from the child's and who puts the child's needs firg.

Information given liberdly so that the child dways
knows what's going on and what's expected.

Feedback given liberdly, like a Sgnpogt, to keep the
child on theright track.
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4, Consequences to hdlp the child learn right from wrong,
good from bad, the meaning of "no", and respect for
one another.

5. Negotiation as a way out of conflicts when it is
reasonable for both adult and child to be winners.

6. A dean and safe environment extending from one's
home to the community and to the world.

7. Food, water, shdter, clothing, educaion and freedom
from harm.

8. A chanceto be specid, azillion timesayear.

Directions

Take dl the basic ingredients and blend them in
equal and generous amounts (like chocolate
chip cookies - moreis better). Bake in ahome
wamed by caing and shaing. During the
baking process, demondrate al aspects of
appropriate values. Treat each other well. Play
with one another. Let your child participate in
doing good deeds with you. Be prepared to
stand back as the child rises. (You don't want
to difle rigng children or they can fal flat. Also
you don't want to open the door too quickly,
before they are set to stand on their own. It's
important to get it just right.)
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If you follow this recipe as closdy as you can, you will find that
there is room for mistakes because when you use good
ingredients the mix develops some forgiveness. (Thisis a secret
ingredient that develops out of the combination effect of the
other ingredients.)

When isit cooked?

The redly neat thing about this recipe is that a child is dways
cooked, even when they continue to rise. Y ou can enjoy your
child anytime you take thetime.

Bon Apptit!
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POSTSCRIPT

The book is finished and the earth didn't move. Nothing
miraculous happened. Perhaps your child or your neighbour's
child is dill a handful.

When | think of "change’, for the people | hdp, | think of
darting with the smallest step possible. Many people look for
amazing and quick differences Rather than turning things
around 180 degrees, consider just five degrees. A hundred and
eighty degrees of change is an awvesome task. Five degrees is
managesble. But why only five degrees?

Imagine you are facing a particular town or city. Shift your body
five degrees to the left or right. Think of where you will be in
twenty miles if you dat waking out from where you are
danding. You will be in a very different place, than had you
continued from where you were firgt facing!

Out of dl the things talked about in this book maybe you can
only try one and maybe only five degreesworth. If you do, you
have a better chance of being in a different place twenty miles
or three years down the line than if you don't.

The first gepis the hardest. The first step takes the leap of
faith. Changes are scary, even smal changes.

The firgt step, the leap of faith, looks like crossng over ahuge
abyss. We dl know sayings like, "Better the devil you know,
than the one you don't", or, "A bird in the hand is worth two in
the bush". There are many forces and sayings that can keep us
from teking the firgd gep. That is why it must be smdl and
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managesble.

Think of how to make a big snowbdl. Start it out as a little
clump of show a the top of a hill. Rall it around and let it
gather Sze. Bring it to the edge of the dope and begin rolling it
down. Soon it gathers momentum. After tha, it carries itsdf
down the hill, by its own weight.

In order for change to occur, it must begin with the scary first
sep. The process must be supported until it gathers its own
momentum. Then it can be let go, in the right direction, under
itsown weight. Thisis how we make change managesble. This
is how we move the earth. Thisis how miracles happen.

Beginwiththe leap of faith.
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When people ask Gary what he does
for aliving he says pretty matter of
fact that he helps people get along or
helps them fed better about
themsdlves, but truth be told, Gary is
an accomplished Sociad Worker.
Since graduating with a Magters
degree from the University of Toronto
in 1985, Gary has not only helped
people get along or fed better about
themsdves, but has also enjoyed an
extensive career in public speaking.
His workshop, Raising Kids Without Raising Cane, led him to
present to parents groups and socia service agencies across
Canada and into the US. Unable to meet the demand for his
workshop, he published this book by the sametitle, which in
turn led him to numerous radio talk shows and televison
gppearances. Helping families of young children grow their
children; he then turned to teenage issues as these children grew
up. He concentrated on hel ping parents understand teens
through another workshop entitled, “ Adolescence Is Not A
Diseasg’. Gary’ s socid work career and interests seem to dso
follow the development of his own family. It make sense then
that his attention has been drawn for the past coupke of yearsto
teen driver safety, as his own son had just entered the age of
independent driving. Gary has developed and implemented a
North American wide teen safe driving initiative dubbed the |
Promise Program —waaazipromi seprogram.com

In the business arena, Gary is known and regarded for his
ability to help companies develop and manage human assets to
ddiver ther products and services with a sense of good
corporéte citizenry.
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Today Gary is sought after by such diverse groups as daycares,
schoals, parents, community organizations, insurance companies
and more, to talk on issues ranging from child behavior
management and development; to family life; to business
development from a socialy responsible postion.

Gary isjust as comfortable talking with agroup of 5 people as
with an audience of 500 people; whether the group is
comprised of young persons, parents or Fortune 500 types.
Just make sure you give him awirdess clip-on microphone. He
likes to talk with his hands his hands and walk around as he
engages the audience. If only one word were used to describe
Gary, you will remember him for his passon. Hisbdlief in
human dignity runs deep, as does his caring for children and
families

Y ou can contect Gary:

Gay Direnfdd, MSW

20 Suter Crescent,
Dundas, Ontario, Canada
L9H 6R5

(905) 628-4847

gary@yaoursociaworker. com
wawayoursocialworker.com
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